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FORENORD .

-

As a feature of its annuhl Representative Assembly, the Uﬁiversity
, Oouncil for Voc#tional Education initiated, iﬁ 1978, a professional develop-
ment'confereﬁce for institutibnal‘réprepentaéives and guests’

The theme chosen for the f{rst conference, "Questing for éuality in
Graduate Vocational Ed%catio;,f tied in well with the mission and objectives
,of the OCouncil. Enthusiasm abounded at the Cbnfgrence. Presenters and
participants engaged in lively and productive discussions.

A note of thanks is expressed to presenters and participants in the
Confef;nqe and to the Confegence Planning Cogmnittee.

This report has been prepared for review by and use of representatives
of member instiﬁutions of'the University Council and Conference particip&nts.‘

I am pleased to commend it to you. \

4

‘ Joe R. Clary
President (1979-80)
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“~ THE UNIVERSITY COUNCIL FOR VOCATIONAL EDUCATION

The University Council for Vocational Educahioﬁxis a national
_ organization chartered in 1976 and engaged in defining,.supporting and
developing the roles and functions of vocational education from a univef;
sity perspective. -
More~specificdrly the organization was formed to:
1. Provide.a university-based forum for appraising the role
and function of vocational education. | ‘
2. Provide a voice for untver%;ties regardlng pointg of view

.

and common sense propositions on a variety of issues con-

p . . fronting vocational education, including teacher educatloﬁ
and research for vocational education.
3. Explore diverse areas in vocaﬁ&onal ed ation, and areas
-related thereto, to develop new\knowle:[e and to ascertain
. ’ , its effective use. - o
- 4. Provide a mechanism for improving the capacity of insti-
gutiops of higher education for profesé%onal developmeng
in voc:tional eduéation. ‘ . y o ‘
¢ . - ’ -
- .. . " ’
. :
‘iv , T
/ 9 ¢
W . )
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THE PROGRAM &

LQUESTING FOR QUALITY IN GRADUATE VOCATIONAL EDUCATION

/

Objectives:
. \

To stimulate improvement of Vocation Education
Graguate Programs by:

(1) Delineating the mission of graduate vocational
education : :

(2) Identifying the characteristias of quality graduate
programs in vocational education

(3) Identifying exemplary program elements for leader-
ship, research, and service in graduate vocational

" education

\

(4) Identifying teéhniques for assessing vocational
education graduaté\leadership development programs

[
[N
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Friday, July 28, 1978

r First Session .

Presiding: 'Dr. Joe R. Clary, North Carolina State University

. * v - /
3:30 p.m. Call to Order - Introduction of Participants - ‘Joe R.
Clary, North Carolina State University
. . \
) ¥ ,The University Council on Vocational Education - Jerome
Moss, Jr., University of Minnesota '

v

(_ 3:45 p.m. Keynote Address - "Questing for Quality - Guidelines

- . * for the Search" - Dr. Krebs, Vice-President for
Administration, virginia Polytechnic Institute and
State University

4:30 p.m. "Buzz Sessions"
Buzz Sessions Leaders:

.Dr. Annell L. Simcoe, Rutgers, The State University
of New Jersey .
.Dr. George O'Kelley, Univeréity of Georgia
’ ' .Dr. Joel Galloway, Oregon State University
' .Dr. Richard Whinfield, University of Connecticut

.Dr. Harold Binkley, University of Kentucky '
d: ’ . .Dr. Melvin Barlow, University of California at

_Los Ancales

.Dr. Mel Miller, University of Tennessee

V&

A ! . o~
4:45 p.m. . Questioning the Keynoter
- (Questions-from the buzz sessions)

1)

M Second Session ,

Presiding: ' Dr. Jerome Moss, Jr., University of Minnesota

\ 4

7:30 p.m - "Motivation for)the Search for Quality in Graduate
' Vocational EQucation“ - Dr. C. O. Niedt, Academic Vice-

. President, Colorado 'State University .

v D "Application to our Program" - Selected Participants
\ - )
' ’ > vi &
- ) ;1 -
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Presiding!

;\\

\

saturday, July 29, 1978 ) ' .

Third Session ) : ' s

; )
Dr. Dewey A. Adams, The Ohio State University

Dimensions of Quality

9:00 - 10:00 a.m. The Student's View -. Panel of Dodtbral Students, .

~N

.

10:00 - 10:30 a.m. C(Ooffee break:

rd

Leadership Development Program, Colorado State
‘University .
Richard Feller
Sandra Crabtree . .
. Jack Smith

L 4
. \ ’

10:30 - 11:30 a;m. The Professor's View - Panel of University Deans

Presiding: Dr. Rupert Evans, University of Illinois ‘. .
. '
1:00 - 3:30 p.m. - Task Force Work Sessions to Examine Models for .
) Implementation - //
Task Force Chairpersons;: !
/ .Dr. Dan Vogler, Virginia Polytechnic Institute
.and State University
y .Dr. Hgrold Anderson, Oolorado State University
, .Dr. Carl Schaefer, Rutgers, Thq State University‘
' of New Jersey
‘ .Dr. Lloyd Briggs, Oklahoma State University
) . Fifth Segsion )
" o

and Profgssdrs in Leadership Development Programs

.Dr. Carl Dolce, Dean of the School of
Education, North Carolina State Unjversity
.Dr. Frederick Cyphert, Dean of the College
Rd of Education, The Ohio State University
.Dr. Gordon Swanson, Professor of Vocational
Education, The University of Minnesota

Fourth Session

Saturday Night in the Rockies - Individually arranged
informal interaction ”q‘turday night style"

/

vii

+



Sunday, July 30, 1978

]
.

Sixth Session

Presiding: New President of Univefsity Oouncil for Vocatioﬁal Education

/

9:00 a.m, - Summary of Task Foxce Reports - Task Force Chairpersons

Conference Outcomes and Report - Presiders of Sessions '
. ‘ :
"Operationalizing the Ideas, A Looking Ahead," -
Dr. Robert E. Taylor, Director, The National Center
for Research in Vocat4onal Educdtion, The Ohio State
University

10:30 a.m. Adjournment A . ' !
: (

_ Conference Program Committee
1 .

Dr. Dewey A. Adams, The Ohio State University
&

Dr. Joe R. Clary, North Carolina State University

Dr. Rupert Evans, University of Illinois

e
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THE QUEST FOR QUALITY ~ GUIDELINES FOR THE SEARCH
- : A. H. Krkbs, Vice President for Administration
Virginia Polytechnic Institute and State University

ot * ’

As [ reviewed the capabilities of this group, I was reminded of
) ‘ the4response of a Nebraska lady yhen I asked her for Qirections to Red-
. / )
bird, Nebraska. Her‘response was, "Go back out to the road, turn r&ght-
at the first corner, and stop and ask the first person who knows more
about ft than I do." It would appéar that you have an entire attendance
w}th_more knowledge of the issueé beiné'discussed than do I. However,
‘the appeal to one's edgo is most difficult to éqsist, and so here I am,
In addition, the topic has a personal meaning,;since\it deals with the ' //
qualityléf the program from which I secured my own graduate éducation.
The status of graduate work in vocafional ;ducafion is important, also,
to all.who are served by the successful graduate student. When thgse ’
values are added to my belief that vocational programs provide the best
education ever made available for youth at the secon&ary level, 'the effsrt

being made to improve the quality of graduate programs in vocational educa-

. )
tion seem eminently.worthwhile. The formulation of guidelines for the

&

- r
search for quality is, indeed, a critical task. ﬂ

Before I begin with development of the guidelines for the searxch, '
iet me share with you some examples of the comments made about graduate
education generally by concerned faculty and others. Thé negativism

- {

-

1y | -



comes through strongly largely because the discussions focused on pro- .

blems in graduate education. The comments are self explanatqry.

1. Grades of "A" have been given to students who never attended a

class.
2. Faculty have canceled classeq}ibenever they'have wanted' to do

something else. . : cL ’

3, Faculty have used classes to discourse about their pef;onal lives.

4. Faculty have exhibited a lack of pprsohal integrify._

’

5. Some dissertations are both poorly Written and lacking in substance.

[y

6. sSome faculty brag about having as many as 40 to 50 graduate stiudent
advisees with most of them doing dissertation research.
7. Some courses are poorly taught and lacking in content.,

8. Some faculty do not serve as good role models for students.

‘ ’

9. Graduates of some programs can't find jobs.

10: Some graduate faculty are incapable of directing a dissertation.

11. Many of the students who can't make it in one program go into another.
12. The students all come from either the home institution or from lesser

quality institutions.
Some of the factors given by faculty as inmportant in and even as

the only baiis for judging the quality of graduate p;ograms included the .
following: |
1. A research production. ’ .

3. . A rigorous program which only thelvery best students can master.

4. A dua;ity faculty of sufficient size to provide the varieties -of

» 1 4

expertise~ngedéd.in a discipline,

« *

The 5§F°“9 emphasis on research, especially at the doctoral level

»

1y - o



~

was a constant. Of signifitance was the complete failure of dnyone to

mention ability to teach classes well as a necessary characteristic of a

\ -

graduate faculty. ¢

It seemed clear, however, from the comments made by ghose with whom
[ have talked that the e}umun(s of a qraduate-p;ogram are four in number:
1. Students \ | .
2. Faculty
}. Program or curriculum - largely research ’
4. Institutional objectives and support
Thus, the searcﬁ for quality must focus oh what cari be done with regard to
these four elements. We should keep in mind, of course, that‘the th;ust
of our programs should be to develop scholars in vocationa} education with
an emphasis on.an identifiable‘vqcatigzal field of study. An identified
discipline is basic to a qraduate prog%am.

~

The Student

~.

. ~
I'm nof’at'all sure that there is much new light which can be shed

on the student element of graduate programs. There would appear to be no

one who does not recognize the neéd to attract high quality sgudents.

Based on general observations of several disciplines, however, I offer

the following charactefistics as those possessed by éuality graduate stu-

dents: ‘ ' : , ‘ .

1. A student who is academically able. While\nét all sfudents will be in-\
the gehius category, all sho&ld be sufficiently able academically to

master the subjebt matter in the major and to compete easi;y‘with other

students in core courses, " Student quality plays a major role in devel-

X
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level of that brogram.

r.

oping quality graduate programe. Without, capable graduates from programs,

it would be ditficnlt to ‘sustain a claim _to quality. Acdepting a fail-

" ing transfer from another program is a sure way to get a reputation for

low Quality.

A student who loves his field of study. I ad‘gtill a believer in

the thesis that the best teacher in any of the vocationel fields,
actually in any field or disciplin;i is a person who knows the field
and enjoys norkinq in it. |

A student whe seems to understand wh;t service to people is all about.
In addition to a student's'being able to enjey/his subject field, one

who aspiree‘to'éducate others to teach well should know what working

. with people, what service to people, really means. An emphasis on.

and a capability in resé‘f&h are not enough to compensate for an ab-

sence of a service or{entatiqn in vocational edugation.

A student who writes and speaks well. A person who is unable to use

S
the Epglish language well is considered uneducated and lacking in the

-

qualities which symboligze quality in a graduate program.

-

A student who is wellyorganized personally and in hie work. While the

)4

eccentric professor storiés?provide for good entertainment, they contri-

bute little to the creation of the image of quality sought in a gradu-
. . W

. ate program.

.Aéain, let me emphasize that the quality of the éraduate of the

graduate education program is a major factor in demonstrating the quality

’mandatory that we seek quality graduate students.

'If quality graduete programsrare sought, it is also

r -
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The Program - Curriculum p

»*

Many of the negative comments about quality in graduate education

related to the program itself. This is most fortunate, because the pro-

gram is more amenable to control and change than is any of the other four °
A

elements being discussed.

As graduate progﬂaqs“are discussed,. the major cbmponents most often
A Y

mentioned are:

-

- the research component - dissertation . -

-~ knowledge in the discipline - course content

- experience

scholarly development

. Other components in which vocational educators should be interested are -~ «

teaching competence and administrative competence. As mentioned before,
the student is expected to have the ability to.express himself or herself
well iﬁ writing and orally. If a student has difficulty in self expression,

, »
the difficulty should be correctable and corrected prior to cémpletion of

the graduate pfogram. h

Pe;haps the grea£est hin@rance to qualiby in graduate programs‘is
the effort made to buildpip qﬁalyty fhrough strict réguldtlon of details
by.Graduéte SChOOlS.l The effort is basically futile; since the quality of
the program depends heavily on the quality of thebstudent and on the quality
of the‘faculty. A student with limited ability is_limitqd in what he cai
acéomplish. Akfaculty limited in ability can provide little leadership and

diréc:;on for the student in program planning,or in research. High quality

in both students and faoculty can compensate for weaknesses in other eléments.‘

L4

L}

\ ' . 5

14



iy

It is8 true, however, that ﬁithyistructured graduate programs can frustrate
both students and faculty advisors as phéy aEteﬂpt to plan and implement
sound individualized graduate programs. | ”

>The best program structure about which I have heard was described

to"me by a Plant Pathologist who said they had no credit hour require-

ments; that they simply had a flat tuition and fee charge for each semes-

ter when the student registered; and the program was especially designed
to meet the needs of the individual in terms of campetence in the disciplipe
and in research. This approach seems to have much to recommend it. The

quality dimension depends to a great extent, of course, on the quality of
- s . Pl

the faculty and students. Even with this approach, a pfbgram contains many
Y
courses. There simply is no better or economically feasible way to help

students learn what they need to know than a well organized body of content.

’
a

The ffeedom to plan does carry with it -

- the opportunity to provide breadth in a program.

- the opportunity to develop the program to fit needs making use of
whatever resources are available - courses, self-study, conferences
with faculty, experience in the work of  the vocational educatiqp
professional; . ‘

of cod(se) this approach would also demand strong’standaras for evaluation

of student progress and a mix of faculty capabilities to help students in

' special areas of need - if not on the faculty of'the specific discipllne,

at least available within the institdtion. Especially at the doctoral level,
the development of a research capability also seems paramount. This, for

vocational education, requires recognizing thé kind or type of research
7/

appropriate to an applied discipline such as testing the findings of

}
i

" . -

6
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psychology, sociology, anthropology, economics, and other distiplines
. ) ‘ [}

~

for.application.

-

The program element that gives me the greatest difficulty in

h

‘asentation to you is that of defining the content of vocational educa-

~

\

othqr disciplines say that education courses had no value. I'm sure this

tioq as a discipline. It was most disturbing to me to hear faculty in

is frue in some places, just as it is true of some courses in some places’
‘\in 11 disciplines. /}ut I do believe‘that education, ag a‘disclplgne,

is not well defined. There seem to be too few stable principles, too little
ip the way of a firm foundation of principles and philosophy to which the
profession as a whole subscribes, and too much of opinion and of implemen-
tation of new approaches without the formality of rigorscj)testing before
i&plamentation. I have the feellng{ too, that‘there are too many courses-
which duplicate the content of other courses or which are given the status
of graduate levél numbers through the magic of the.term'"advancedf or some
other similar appellation. If we.would.develop quglity graduate-education.
programs in vocational‘educ;tion, or in any other discipline, the careful
delineation of the subjectlgat;er content is essential. If it takes a

\

certain length of time and a cer;ain amount of work yith a gryduate faculty
to prepare a person professionaliy, let that tim; and effort.bé in the

aréa of independent study and research rather than in hour after hour of

_ debilitating, meaningl;ss course Qgrk which exists for the one and only
purpose of building Qp credit.hours in a diséipline. Whatever courses are
offered should be of substance. For the development of a stable. philosophy,

the profession could well turn to the AVA yearbook series and other litera-

ture in the field. Study and modifications of what is expressed in the

L
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1itera§urefcou1d serve well as a stattiné place.

In the final analysis, the scholarly development of the individual
lstqdent is. probably dependeht on the work done in relation to a solid -
research effort, courses which add breadth to a student's background, and
independent study. Thus, these parts of a program need to be strengthened,
dven at the cost of a reduction .in the credit héurs of standard courses in
the discipling.\\Vncidentally;‘the two criteria mdst often mentioned as
the basis for evaluation of the quality of the research were publishability
and outside fundinq for it./

With a progxam emphgsis as described, we should develep in our
stud;nts the knbwledge, the und§¥standing, and the capacity for judgment
(wisdom) essential to a sﬁccessful career.

The Facuylty

<

It is also an obvious quality factor, one which must be consistent and
compatible with what has been said about student quality and program quality.
Is it not, after all, just .a bit frightening to think we might return to this

life in the forms of graduate students studying under some of the graduate

students we have accepted and guided through our graduate programs? Think-

about it! It may make you a bis more concerned about student selection

and program development.
Faculty need all of the qualities we seek in the graduate student

plus:
- a teaching competence at the University level.

- a réspect for all disciplines, not just one's own.

’

- a solid ability to direct the research of others and an identified

¥

strength of one's own.

The need for a quality faculty has been mentioned many times already. .. .

Ay
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As implied in the comiments regarding programs, there may also exist

v

the need for an interdisciplinary faculty toyprovide the expertise needed.

Coertainly, the expertise must be available and this fact must be well known

v

if the designagion of quality program is bo\ge'appropriataf The idejzifi-

cation or definition of the proper mix of discipliﬁes or specialties needed

~in the faculty may be the most critical of the tasks facing you-:as you

struggle with the quei7/€or quality programs. We have for too long tended

.
to believe the faculty for a d;scipline should consist only of pérsons who
have studied that particular diso;pline. A socioloqist, a statistics expert,
or other discipline representative or representatives could add the touch
that refteshes\o a vocational .educa‘tion faculty. As members of vocational
education faculties, experts in other disciplines would be in better posi-
tion to teach the needed subject matter with true mean:ng fér the vocational

»

education student. - .

Institutional Support and Objectives

This is a difficult element with which to deal, but it ﬂb~also

-

critical to the development of quality gradyate programs. For example:

Libraries are the heart of good graduate pro&f&ms. No department can
| A

afford to divert enough of its scarce resources to provide its own library.

Computing resources are becoming more and more essential. These, too,

© .

‘must be made available as an institutional resource rather than as a

departmental resource. - ' \ ‘

Instructional development units are very valuable in helping faculty improve

4

the quality of teaching. This, too, is an institutional resource commitment.

Departmental budgets‘and classroom/laboratory facilities must be adequate

and these are products of central administrative decision making.

-

z - ’
. 18 ' *
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Qgigcf{yes and mission of the institution help determine how a department
\ . .

>

can grow. If an_inat{tution doesn't believe in extension/continuinp‘educ.-
tion, much of the vocat{onal education program development would cease.
Instityfional goals may also help determine the extent of commitment to

s

librarfes, computing resources, and other resources needed.

A research unit of some kind to assist departments in developing a resedrch

AN
program is mandatory in this day and age. s

Then, of course, the supportingfacﬁlgy and programs - statistics, {
s;ciology, psychology, anthropolod&, technicaf\fields, administfation - all
\km/‘ are essential. There is some movement toward\providing certain ¥e;ources

on a consortium basis, and th}s should not be overlooked as a possibility.

Small departments, especially, éhould‘eve;\examine thi;4aé;roach for pro-

viding needed faculty expertise. It could be exciting. < ‘

wWhat is implied by all of this is, of course, that ; qu;lity.gradu—
ate program will not exist whgré institutional support is too limigfd.

Summary - the guidelines ' . _ ¢

If there is a summary in the form of guidelines for the search for

quality graduate education to be found in these remarks, it could be as

-

follows:

1. Define well the. content of the discipline. There should be a clear

distinction between undergraduate content and graduate content,
: y Since graduate work is supposedly built upon a strong undergraduate
base.of knowledge. In addition, the graduate content should be suf-

- ficiently clearly developed and divided to avoid useless duplicaiion

’

w ? | and overlappihg among courses. Included in the content analysis

effort must'be a consideration of content in closely related areas

of study.
N S 10 ) ) ]
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.registers, but demand quality progr&m planning from the faculty advisers.

Emphasize in the program the search for new knowledge, the search for
truth, and the critical examination of the basis of khowledge in one's

field of study. It is this emphasis, more than any other, that distin-

’ -

guishes the program which develops scholars from the program which

)
]

goes not. Do not igsist on the accumulation of credit ﬁours for use
as evidence of learning. Find other ways to\assess student progress.
PréQide for as much freedom in individualized program planning as can
be obtained. +Since funding is a necessary aspect of all education,
consider a flat #uition aﬁd fee‘structure«for each time ; student
Proviffe for the faculty expertise needed. While four to five faculty
ar ually considered requisite to a graduate program, fewer thgn that
can— made acceptable if p;oper cooperative relationships with other
disciplines and with other jnstitutions have been established. Too
many advisees per faculty member is a sign of a "degree factory" develop-
ment.

;

Seek qualified students. While allvof us are people 6riented and would

like to believe that all who desire gwaduate ;ducation should bes-saved,

the fact is that this just can't be. And to accept and put thfough a

graduate program a student who is too limited in academic capability
to do well does an in}ustice to the student, to the graduate program,
and to those who will later study under someone who cannot provide <y

qgaliﬁy instruction no matter how much effort the person makes.
Provide a faculty which has quality.' In graduate education, especially
o : ’ ey >~

doctoral level work, we must‘fﬁdept the %5¢t~thaf'contribdtions to know-

ledge are requisite - both research and writjing are essential. And

f
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that means an identified area of research, a professional lifetime
R N

committed to the study of a narrow part of a-discipline. And remem-

. Poe, . .
ber that professional and pérsonal integrity are essential characteris-

- i " - ~
tics of a qualitys faculty. Faculty evakiation is, of course, just aw

»

essential to the development and maintenance of a quality graduate
.brogram as 1is evaluation of student progress. ~

7. -Make cértain the instruction is especially designed to meet needs if

You are called upon to offer instruction in teaching to students in
S »

other disciplines. Do not attempt to meet those needs by having such A
sﬁudentg enroll in the same courses you offer students w{th a‘rich back-
ground in teaching and education. It is even more important to provide
special experiénce a;d instruction for faculty from other disciplines.
It hurts the quality image of our programs, and violates our own prin-
ciples of teaching, when the instruction in teaching for persons in
other  disciplines is not properly desigped. )

8. Hefb studonés evaluate employment potential agayopportuhity straight
through to the doctorate. M?ke certain that both studeﬁt outloék and !
program provide for flexibility in occupational expectation and capa-
bility.

‘9. Build into the program reasonable quality standards. While it isn't
'sound'e&ucationally to offer a brogram even the faculty would fail
to accomplish, it 'is just as detyimental to offer a program which does
Vnot‘challenge the student, which does not require the student to use
fully the intellectual ‘capacity brought to phe program.

o 1p. Analyze your institutional mission statement and list of objectives.

They do have an impact on what an institution is and will be, and on

12 , | -
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the program curriculum decisions which will be made. Be concer&hﬁ whe;
the mission stdtement apd objectives are hot sufficiently comprehensive
t;.include what graduqfe prog;ams in vocational education are all about
and try to bring about change in them. vDo protest when program decisions
are made which are incompatible with sounq_missién statements and objeé-

: tives even though the decision appeagg\not to affect your program. Even- )

tué{}y, decisighs incompatible with'institufional objectives lead to ‘

chqqges in objec%}ves,~to changes in the character of an institution, N

angt to the reduction of institutional support for programs no longer
\ ' ’
included in the total meaning of the objectives.

Support through your actions in committees and in othér parts of your

institutional governance dtructure those parts of the total institu-

tional program needed for quality vocational education programs. It
~
is not always wise to fight only for one's own program budget.

libfaries, of laboratories, of other resources, and of access to other

: 2 M\

students and faculty are also important.

~12. Remember that peither age nor education guarantees wisdom. And wisdom

is the outcome desired from graduate study. You know ;isdom when

-

you see it, but it is impossible of precise definition. As you continue-

’ L

your quest, your search for quality, test each step, each deciston
against the best minds you have in your institution. Out of such an

\d

effort can come a quality of graduate program in vocational education
. . ( .

. which all educators can accept as the product of wise vocational educators.

- < ,, o130
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Other Points Made During Discussion Session of Dr. Krebs' Presentation

Greatest risks are not in programs and admissions but in faculty selec-

tion and admissions. .

Selection of students should be based on not just the record in school -

not just performance - but on potential and capability.

Instxtutlons do have a responsibility ts matéh resources with m ion. ;/
wWhen mission and goals are raised without an increase in resourj
programs are dele;ed at'times of a pinch on resources. Resource decis-
ions can have major effects - sometimes disastrous ones - on faculty

and programs. Vocational education needs to be concerned about the pro-
gram decisfons made in other disciblines which pfovide programs vocational
education depends on.

Extension includes quality graduqte education off-campus as well as other
activities.

A mission statement should include statements about the nature of regearch

A
which ought to be the prime focus for higher education research.

"There is nothing more vocationally oriented than a doctoral program.

LS

It is real specific in Terms of content and in terms of occupational

research. ‘ ' ' - ~?

e

When you look for increase in resources you look for three kinds of things

basically: (1) the increase in need for personnel in the program as-
currently being conducted; (2) the new areas which could be added and
which are needed (e.g. the environmental and the human gervices areas);

and (3) the quality elements - we need to have a qomﬁitment to improve

quality in al&kprogram aspects.



I[f wa do-research well in ou¥field, others can take that and make appli-

cation of it to other fields.

.

Graduate study is paid for mostly by society and not by the #ndividual.

Graduate education is a privilege and not a right, a privilege limited
to a very small percentage’of the population.

The scholar in a particular diséipline is one who knows the basis ofkw
knowledge in that field, who is able to direct aﬁd perform research

- of that kind as well as applied research in the field, and %ho is able

to communicate both orally and in writing for the benefit of the profes-
) A}
sion and others. !

-

We need vocational educators as a part of the faculti@é‘of Curriculum

and Instruction teams and faculties of Educational Administration Div-

isions.

' k//:/{
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Motivation For The Search For Quality in Graduate Vocational Education

C. O. Neidt .
Academic~Vice—President
- ‘ : .
Colorado State University /
It is a pleasure to be with you. ‘On behalf of Tex Anderson, I say,

“w?lcome to Colorado." He is a native and I am a 17-year person. So,

0

ity great that you are here in the Rockies and that you are taking time
out to exchange ideas, to defiﬁe diréctions, to evaluate, and to take a
fresh look at your specific disciplines and your overall profession. It is

a most commendable situation.

.

Tex and I‘have a very sybiotic relatidkship; in that, in exchange
for all kinds of advice that I seek from him,.he defines for himself the
right to keep me fully informed about all aspectsbof vocational educatioﬁ
at Colorado State University, in thd\ State and region,ig the nation, and

on the international scene. So I feel that I am relative}y among old
AN

friends, thanks to this relationéhip that Tex,and I have developed over

the years. . N
/

Philosophically, though, I am very much attuned to the objectivel

of #ocational education, occﬁpational education, adult education « all‘ij:j:!’" \

of topics with which you deal and the general objectives to which you
subscribe. They parallel my own orientation verf closely in Indhstrial

Psychology. And, combining that kind of background - that kind of discipjl

line, that 'kind of educational philosophy - with a strong and lasting inter-
. L Y
' est in graduate education, I go look forward this evening to exchanging ideas

H

witﬁ you. -
. I'm very glad that Al Krebs said what he did bécauseé he said the kinds .
% . L .
' R
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of things that reflect familiari?y with vocational education to a dagfee

ghat I do not profess. And, whereas he commented that e§ery person in the
room knows more about ;ocational educaﬁion than he does, I am convinced that
this is not so. 1 was most favorably impressed with the depth of his think-
ing in terms of curriculum{ the design of graduate programs, the selection

-

of faculty and the conduct of graduate education.

What [ propose to do this evening is a relati’ely - a totally -

unique approach. It has never been done before. I have nﬁger attempted .

- -

- ' \
it with any other group. I am going to share some of my Oﬁy unique mateéial

with you and ask you to react to it in terms of its implicatidns for graduate
educationf in vocational education. |
For the past 18 years I have been working, as time permits, on an
<approach to understanding adult learning. Now, the concept I am interested
in understanding is adult learning‘in all kinds Qf settings. .I started
this projeé% in 1960 when I was with Mead Johnson and Company ~ a pharmaceu-
tical’firm. I have carried it on for five or six’'more years with management
sonnel. I then switched to a study of faculty personnel. And § am now .
moving to a focus on graduate education to detérmine the implications of
what I am attempting to do'for graduaﬁg qtud§: the design of graduate pro-
*  grams, and the improvement of graduate proérams.
It is é“félatively d;fficult and high level kind of research in
ﬁhat it involves theory building and model testing and the testing and vali-
dation of the existence of categories of behavior. This takes time. It
is relatively slow work. And getting,éhses to vﬁlidate the existence of

various kinds of categories of behavior is sometimes somewhat stressful.
‘ A} . -

When I started this project in 1960, there wereq almost no researchers

]
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in the area. Now, there are literally hundreds. And the reference point

is "development." variously listed 'in three recent journals were'references
to twelve different kinds of development - management development, executive
development, personnel development, student development, faculty development, . ,
leadership development, instructional development, and professional developf
ment, to name some ofltheitwelve that I identifiedvto retlect the great con-
cern tnat now exists for this particular topic. 1In 1961, another fellov

and I, by.the name of{Buzz Wright, vho at that time was with General Electric,

v

used to conduct seminars for the ‘American Management Association on the topic

and we were about the only ones instructing these seminars. But now there

"are literally hundreds of individuals, practitioners as well as researchers,

&

4

involved in various aspects of development.

e

+

My particular task, that I have defined for ‘myself, is to cgktribute

' jv o i
to knowledge a coherent, theoretical conceptualization whic 1l allow us
7, T
to understand what it 1is we are talking about when wefrefer bo_s%hdent

. BN

development, faculty development, professional development, etc. I have
{“

T

gone from the terms "personnel development"” to "management dév*IOpment" to

'
e

profggsional development" in my own evolution of the consideration of this
topic. But, I have never deviated from my original objective of wanting ¢o-

) -
understand the development process and to be able to intérpret it to other people

-

in a coherent, cogent manner. I want to be able to prédict} to manipulate,

and to design situations in which development will be enhanced and I want
. B d
to be able ultimately to control the process. This, then, relates to the

three functiops of science - understanding, prediction, and control.' And,
1
I think thit much work of this kind is necessary, albeit time consuming

>

andépémetimes frustrating.

.



wr
The methodology that I am using in my particular mearch for this type
of truth is a derivation of the work of the experimental psychologist Titchner -
’ ‘ L]
whom, you may recall, started a school of psychology called "structuralism,"”

i.e., explaining in ééometfic forms,-whether‘cones, cubes, or squares, or

\ | X
whatever, the relationships among variables and expressing them as '"models."

Othex éxamples of this kind of approach to behavioral study would include

3

Guilford's'"Structure of Intellect." You may recall his postulated cube

with 36 cells which he has been validating now since 1937.

My data are basically the longitudinal records of 400 managers and

-

about 300 faculty personnel and I am now in the process of taking a look
at student cases. The effort is to add structure to ambiguity, 6rganizat10n

to disorganizafibn, simplicity and reduction to divéfsity and complexity.

It involves testing of the existehce of each cell and then finding the rela-
L3 J ‘ « -

tionship of each cell to all other cells in the model. inLdefining his "Two-

-’

Factor Theory of Motivation," Hurtzberg came relatively close to the kind

of thing that I am attempting to do. House, from the University of Michigan,
. .

> after a review of the literature of some 2,000 articles; and organizing

-

those articles, came relatively close to the kind of thing that I am doing. "

‘There are aspects of Maslow's work involving the "Hierarchy of Needs" and

<

the concept of self-actualization tﬁat have implications for what I am
attempting. And, of course, iots of learnjng ;heér}sta anJhldts bfﬂindivid-
uals in the areas of adult education and adult learning, are coming very
close to tge‘kinds of things I will be sharing wigh you tonight.

To make it & little bit more meaningful, maybe I should share with

M
you some of the personal .experience that got.me started on this particular

"kick." It is something like this. About 1958, I was sitting at my desk
{ , A
in Lincoln, Nebraska, trying to figure obut how the department was going to

EBJI; . : ' o o019 i?éf

o
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buy the next box of papex clips, when theé telephone rang. A voice said,

-

"This is Mead Johnson, president of the firm of the same name. We have
heard of some of the things you have been doing with management personnel
in the Lincoln area. We are very much interested in them. We have a

great need for an individual to heaa up a program in our firm in which

&
4

he will attempt to Aéaure that management personnel are ready for additional
responsibility as quickly as the firﬂ_is ready to give it to them." And
then ha'went on to say Lhat,“"ﬂhaté;er it is you are now m;king, we will
double your salary-for openers, by w&y of negotiation. Let's talk." ‘So

we did. And hubsequéntly I spent two of the most fascinating years of my
life in the pharmaceutical setting. During the process I set up ; program
of what we referred to as "personnel development" with the assistanée of
"fournPh.D. industrial psychologists. And, we did a lot of research while

we were in thé process of establishing the programs.‘ And, it was this re-
search that in}t;ated my thinking about the concept of professional develop-
ment and how, indeed, it may relate to graduate education.

I prdposq to offer a premise to you and then to sharé with you a
perspectiv;. Tﬁe pefspective is the model. Then I'wil{‘give you somebof
the generﬁl implications which I feel the modei‘suggests for the assurance
of quality ih‘graduate education.

My premise is basically tbis: Quality graduate education is char-
acterized by emphasis on profquiénql development. The ultimate criterion
for judging thevquility of a graduate program is the-demonstrated professional

g . A

campetenc:*;;flected in the careers of proéram graduates. This relatesg to .

-

Al Xrebs' comment this afternoon, which I thpughi was an especially good

| one, about the concept of reincarn&tion and coming back and having to e

} -
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study under one of your own doctoral astudents. The perspective I would

like to suggest for this ovening is that: Useful insights about improving
the qualiﬁy of graduate educatiOn can be gained by viewing the graduata
experience from the perspective of what is now known ot professional develop~
ment. And I think it is important that I add here, very quickly, that there
e are many perspectives from which the graduate education experience can be
! . B . \
viewed. You can view it from the'standpoint of administrative efficioncy,
from the scandpoint of societal need, from the stondpoint of change that
occurs in students, as well as from many; many other perspectives. This
is ooly one that I purpose may.be useful for uc this evening. And, again,
I emphasize the fact that perspectivo/varieg from one point of view to
anotﬁor. ’
As we examine development - professionalggevelopment - I purpose
that there are three bﬂpic dimensions to itr first of all, Qchangey" second,\
“content; " and tHird, "individuality." Change is basf® to decoiopment
because unless the behavior that a per'son reflects, displays, or is capable
\\\of demonstrating, is different than it was prior to the point when develop-
ment was to occur, then no development has occurred cOntent is involved
becaqse it is not possible to &e elop in general or to change in general -
it must be witﬁ respect ;o sohe sabject matter content or some focﬁé in our
environment. Indiviouality mustﬁbeaconsidered because adult learning (as is
true of all learning for that matter), is a matter of individual intellective
characteristics and_oonfintellectivo characteristics andvtheir interaction. '
I have defined three levels of change in my approach to try to com-
municate the idea that the change that we ar.'talking about here is not
simply an incroase in size, for example, or withOutvparticular direction.;

[]
(€) ‘\\
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"It must be change of a certain kind for development to have taken place. I
' postulate that the first level gt change is "perceptualization," i.e.,
the process or state of acquiring information, simply knowing the facts. -

The second level - to which the individual moves in develoﬁﬁent - is

"conceptualization.” At this level it is the process of seeing relation-

ships of facts and principles to each other, to the individual's self-con-

Al

cept, and to the situation or kinds of pfoblems on which thege relationships
will be brought to bear. This, in.contrast to the first level of simple
"knowing," is a level of relating; Perhaps this is best illustrated by

]

the fact that in 1890 Karl Pearson wrote The Grammar of Science, and he

(,.
defined science as "the study of the relationships among facts" and said that

obvioysly science could never constrajin itself to the first lev;l of simple
information. It had to involve relationships, principles, hypotheges,
xtheoretical concepts. The third level of change is one that £ call "gengral-
ization"v- the process of extending oneé's knowledge qﬁd skills to includ
application in situations other than the one in which they are acquired.i

!

This is a form of applying. Once the individual knows the facts and reldtes

them to new situations, is the kind of change I am talking about in this |

)
°

. dimension of development in the model.

| :
‘ The next aspect of the model, or dimension of the model, is individ-

uality. Here I.am concerned with intellectiv?, as well as Aon~intellectivé,
'ldiﬁensions or characteristics of an individual.' Every person bfings to

each new situation, or each situation in which learning occurs, certain

abilities, certain knowledge, certain ;ast experiences, and certain skills.

This person also brings attitudes, interests, values, motivational charac-

teristics, that go to make up the non-intellective aspects of individuality.:

22 A
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And both intellectivéland non-intellect ive characteristics are brought to
bear in the deveiopment process.

Now let us consider the components of the third dimension of develop-
ment - content.  In develojment, ome key vnmpénent o‘f content is self ~ under-
standing of one's self, relating énesélf and self-concept to subject matter,
to situations, to applications. The second component t; content is the

subject matter itself. The third component of content is the concept of
! , ) \

society. . \ . o
It seems to me that it is not posq}ble to have ultimate development

without the individual's abiiity to relate himself or herself to the overall

society of which the 1ndividual }s a'part: The individual must be ‘able to

relate to the job, t& the organization, to the profession, to the society.

Thus, the three components of content .
Now, when I first started my study - for the first several years - I

concluded that there should ré&lly be ﬁhrée asPects of individuality -.

P Y

ability, knowledge, and skills (skills being the power of the individual

‘g, to manipulate situations - whether we are concerned with mechanical type
skills, or communications skills or,how to use a fork to eat starfish).
! " There are specific kinds of things that will assist in a given situation,

but I have since combined skills and knowledge into the single "intellec-
» > *

. tive" area.

.-

Let's look at how I have httemptéd to put together these c6ncepts

'

(overhead). (See "The Model“/on next page). Then we will consider voca-

tional education graduate study. On the vertical dimension is individuality.
4 This (horizontal) dimension is the change dimension. This (rounded) dimension

is the content dimension. And I postulate that development occurs as the
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July 28, 1978
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lindiv;dual moves from the level of poréeptualization to conceptualization

* to generalization. It is important that thafe is a seqyence and, if we
are going to plan experiences tdr an individual, we must not attempt to
start at a level‘ﬁeyond which the individual has yet to go. We must not
be in A position of sk:;B&ng any part of the sequence. In relation to
cohtent, I postulate that‘Fhe basic element in development is knowlédge of
self. Aﬁd fhen I postulate that there exists the ability to relate the sélf

v

to other kinds qf situations; or relate interests and abilities known about
etge‘self'to vocational choice, to job selection, to opportunities, to pro-
fessional leadership roies, etc. Effective behavior occurs wheh the indi-
vidual understands or receives information about self, .relates ;)é informa-
tion about self té other situations - surrounding situations - and acés
accordingly. The second‘area in the case of thq mahagement study, was work -
the job itself, requirements fgr successful perfgrmance on the job, the
expectations involved ié the job, the idiosyncracies of the individual's
supervisor in the work hierarchy, all coming into play. But, Y?u start
with knowledge about the job itself, then relate to the individual performing
é (planning)?the work, interabtinq, relating to the company, relating to the
supervisor, relating the individual's department to other gepartments in -
the organiza£ion. Then, lastly is the broader context of society; outside
" the work situation, Fhe relationship of tﬁe variqus governmental obligations,
the units of society, and thei;.intg;relation to society and to each other.

Ig a moment I will give you the modification of the hodel for graduate

. study and you pill see that I have put in here profession in relation to

society. I believe it is important for an individual, in a developmental

kind of situation, to have broadening experiences which allow him or her

.
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to‘relate to the overall society.

: _ -

. From here we go to the intgllective factors. .I-prqbably should meﬁ;

tion here that my thinking about fhtellect has been influenced by the various
cognitive taxonomies that have been develbpod. fbu will regall Bloomfs
Cognitive Taxonomy. I am talking about the intellectual dimension of.behavior
in the same;§3nse, and that there are knowlodge, achievqments,gun&erstanding,
an& abilities in this\area that are a function of the central nervous sttem:
So far as the other two areas are concerned, I am talking about attitudes,
interéstsr values and other non-intellective facﬁofs of behavior. jn tﬁe

\ . ! ) .
original work I ingluded non-specific skills in this dimension but have

since rejected the category. That came from some studies in marketing where

the individual might be a'very shy person, not very assértive at ail, but

I
because that person had picked up some skills in dealing with prospective

customers and closing sales, etc., the individual could be relatively
successfui éven though it was not an egaeéially good fit in terms of the
other characteristics of the individpall

I postulate that when developmbnt'haa occurred, there will exist a
blending of all three aspects to ﬁpfm generalizagioﬁ. I_po;tulate thgt an
individual should be able to ?ring to bear all the,intellective and non-
intellective, the skill aspects, all the.ipterrelationships of self, work,
and society, subject matter and of profession, into the kind of performance

\ that. Maslow would describe as self-actualization. And that it is not po;;;:\\\\\

1]

ble, nor should we attempt to separaté the various components of developmeht

‘at the very highest level toward which we are aiming. kDistributed coples

v

of model at this point.)
N ] »

. r

You will notice that I have included in the intellective factors

[+3 ’ .
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abi;ity, knowledge, egg_skfils on the assumption that these are related to
th§ central nervous system, Fhe non-intellective sﬁiit ouﬁ as attitudes,
values, satisféctions, coming from the parasympathetic nervous syétem.. I
now prefer to go with that rather than having a whole set of factors
called "skills," because I haven't been able ta identify or validate the -
existence'of skill in all the other ;spects of thé model cutting acrosh as
it does. ‘So, Qe are talking about thirteen cells which I am attempting to
validate. . |

Now, what about all this in relation to graduate education? Keeping
the model close by, if indeed -the kinds of.things that I postulate are truth,
then I ﬁhink we can ask ourselves, "what does this mean so far as quality

in graduate education is concerned?" It seems that point number one is a

relatively obvious one. It is critical to tailor the graduate progrhm to

the individual's initial level of competency. ﬁe must beg{h where the

individual is. We must recognize that individuals, even though both or
all have outstanding potential, wiil come to us with different Qspkground

experiences, different levels at which they can demonstrate competencies,

v and the importance of the individual program cannot be ovgremphasized.

This fits very well also the individuality dimension of the model.

My second implication is: It is essential to include professional

internships and practice for a complete program to assure that generaliza-

tion and application take place. A quality program must inglude both in-c%ass
and éut-of-class activities. And this comes from reviewing the sequence

of change. I am saying that development is not complete until there is the
appligation of.knowiedge in a situation where all aspects of the total per-

son are brought to bear on the application of subject matter, and this ié

27
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virtually impossible to do in many subject matter areas within .a class-
room and within or on a particular campus.

Third, there must be continuous feedback from systematic evaluation

of the student's performance in a quality graduate program - assessment

t

centers, comprehensive evaluations, etc. A'comprehensive evaluation - not

necessarily written, not neceséarily assembled, but a constant evaluation

of feedback to the individual so that the person can move from the perceptuq¢

t

lization to the generalization level. Unless the individual can identify
strengths to be reinforced, areas of inadequacies to be overcome accurately

and objectively and continuousgly, then development will be slowed consider-

ably.

-
Fourth, the graduate student should be exgpséa to other professionals-

in-training so as to be able to contrast attitudes, values, and interests

of various types of students. Here, although I think that you could be doing

very, very well in terms of ident}fying coursework within departments, I
would like to suggest that‘in most vocational education départments with
which I am'familiar there could be a greater reaching out. Some of your
better students seem to pe doing it on their owﬁ‘but I would like to see

L 4

more enrollment in other kinds of courses, more exposure in a broader sense.

Fifth, if true self-actualization (ultimate development) is to be

achleved, all aspects of the individual's development should be considered

in graduate programs, not simglg course work. ILikewise, I think most of us .

who work at the graduate lével have done a pretty good job of coming up with
a list of 27 courses or 23 courses or however many courses go on the formal
program that is filed in the graduate office. But, we probably haven't

done as well at taking a look at experionces‘and defining experiences in

-

\
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this area - experiences that would‘relate to the profession, exposing our
graduate students to others who are very active in the professionJ We
should be considering the likes, the dislikee, the interests,gthe values -

it seems to me that these are kinds of legitimate concerns for draduate

AY

conmittees with which to deal.

%

Sixth, by learning his or'her egrengths'and areas needing improvement,

the student builds a career—longﬁprofessional point of view. This is another

way of saying that the graduate experience is an encapsulated seqment of

an overall career. One of the reasons why I am inclined to feel that con-
cepts of professienal development do apply to graduate education is that
graduate education is simply a segment of career development. It is a care-~-
fully defined experience so that it can be,efficient in terms of the change

in behavior that takes place. The true professional; it seems to‘me, develops
throughout his or her entire career and,this is the secret of:having compe-—
tent, up-to—date, highly professional faculty members, because they have
gstarted early in their careers to keep abreast of the changes, of defining
programs of development for themselves. The time~to gtart tnis sort of thing

is in the graduate education experience.

Seventh, since all development is self-devel;pment, the student should

‘play a major role in defining his or her own program This is another way

of saying that it is not possible for an individual to say, “Here I am.
Develop me." Development has to be based upon the individual's motivation.
It's probably a repetition of the assertion that motivation is the sine gqua
non of learning.

Eighth, the student's advisor should assist the student in providing

opportunity for development; the department should provide resources and

k3

settings. Earlier today we heard that the college, .a higher level ef the
/.

»
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organizational structure than the department, -and ultimatg}y”the university

- rd \,

also have a responsibilit to participate in development. To the &xtent to
which this responsibility is not defined and supported at every level as
part of the mission, then, in my judgment, the mission statement should be

changed. " y | | .

Ninth, thelfaculgy&of a department should continuously share, their -
N \,‘ !

professionil points of vie# with students so as to provide different profes-

sional models with Whom the Btyflents can relate. I personally like td

see exposure to a lot of different kinds of professional individuals in a
graduate progfam. I don't like to see faculties all of the sam:f;?rbon
copy. It doesn't bother me at all to find certaln individuals 3X the faculty

that are somewhat idiosyncratic or who may be at philosophical points

> -

of disagreement with other members of the ;aculty. I think it is good ¥or
students to be exposed to this and to hear the debates between the quantita-
. . . { .

tive statistician and the non-quantitative researcher. That doesn't bother me
/

at all because I believe that it is from such exposure that the imndividual

can get insights of a non-inteilective nature regarding self, regarding

—cut

profession, and certainly regarding subject matter and tﬁe approach to sub-

ject matter.

Tenth, ultimate professional developmenﬁlfequires acceptance on a

colleague-to-colleague basis rather than student-prdfessor only. It seems

to me that as an individﬁal approaches the end of the graduate education
experience, that individual should be :ecognize4 Qs a colleague in the pro-
fession, rather than continuallyKnﬁva student. I like to see graduate
experiences in which the student and the advisor hndertake a joint project
independent of the person's thesis, whether it is the publicatiori of an

L]

article, whether it is an evaluation of a school situation, or a review of
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an accreditation type of visitation. Before the individual leaves a
department, I believe that the individual should have an opportunity to
function at the level of faculty in that department.

Eleventh, same opportunities which permit the sfudent to relate

the graduate expegience to the profession and to the overall soociety are

desirable -- international issues, etc. The broader the aexposure provided,

in my judgement,vthe better. This includes encouraging students to attend
professional mﬁetinq;while they are graduate students, not simply attending
conventions to look for job placement. FEven before job placement time, I
consider §onventio$s a very important part of graduate education and this

relates closely to the model. Such activities movesuthe individual toward

_thé generalization so far as the relation of profession to socf!ky is

concerned. ‘\\

Twelfth, a diagnostic examination to identify the level of competency
. wo

”~
of the individual entering a program-is helpful in identifying not only the

level of the student's competency, but strehgﬁhs and areas needing improve-

ment. Such an(examination need not be written or "assembled." Materials
that the individual has produced and a‘}eview ;nd ev;iuation of the individ-
ual in the job'settinq before entering the graduate e;ucation'program, are
both seen as highly desi;ablg because ;he more insight the faculty members

L}

can have about the person and can feed this back to that student, the more

likely it will be that development will occur.

Thirteenth, a gr;duate program should include Qéportunities for stu-

dents to associate with profeébional groups through conventions, workshops,

and institutes.

Pourteenth, since quality graduate work involves both intellective

f‘)
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as well as non-intellective aspects of behavior, and since the pattern of

-

modification of these aspects is difforent,\separate records of progress

should be maintained in the initial stages of a graduate program. That's

a long and complicated assertion. It probably coﬁes,}as much a&‘anything,
from some of the learning theorists. what I am referring to fhere'is thig:
in general, most of the learning curves for intellective-type experiences-
have a plateau related to transfer, change of q"hodology, comprehension,
etc. But, when we are dealing with the non-inteilective area, most of the
learning curves show a long period of littleaor no change and'then, when

hY

change does occur, it comes quite rapidly. For example, let us suppose we
are trying to get acros§ to graduate‘studen; an appféciation of éhe rola,
;f research in their professional careers. Too often we graduate them with
great disgust or dislike for ;gsearch because we have not started slowly
‘and built up the appreqiaﬁiop over a period of time. The chances are you

‘ may have experienged that kind of thing yourself. I'm advocating that we
assume respoésib;lity f9r dealing with the non-intellective factors just

as we have assumed responsibility for dealing with the intellective factors.

Fifteehth, quality graduate education includes providing a physical

setting for interaction among emergigghp;ofessions. And, if we are to have
the individual relate his or her self-concept to &thers, wé do neefl to

n - 1 ' »
.provide a physical setting and an identifiable place to interact. R

* Sixtéenth,‘ggalitx graduate education includes Eroviding organizational.

and social internction among emergi g and mqture profesaionals 80 as té\

p_pwide visibla;}dontification with the profession fnvolved. There ghould .

bo.;not only opportunities for';eadership at the student level but, oppor-

tunities to interact continuqusly with the more.mature faculty.

v A

Seventeenth, although selgctlvity to programs will prevail at the

. . . )
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lower end of the quétrum of ability, a quality graduate program should

accommodate individuals at even the most advanced state of development.

I have heard it argued from time to time tha; an individual may have been
too good for a particular program or an individual may Have gone beyond
the level of what a program can provide. I don't accept that. 1If a |
brogram;is tailor-made, 1f‘thero is individuality, I believe that a given
program should be able to accommodate an individual at a very advanced
lével,

‘ Eightgenth, a qpalityﬁg;hdu&te_prog;am is one characterized by

-

emph&sis on the professional development of faculty and administration as

well as‘bf student partiq%gants. This is the point that Al (Krebs) made

this afternoon. I bglieve that graduate ;ducation,occurs best when we con-
‘sider‘ourselves as being part of a éommdnity of scholars and all scholars in
that cémmunity do have a responsibility for professional development. It is an

) ' *

important part of faculty considerations just as it is an important part of
\

o

" graduate education.

Nineteenth, just as graduate programs must be individualized, so must

departments of Vocational Education -- on a foundation of core subject mat-

_ter and faculty expgrg;gGIZESEId\be p}hnaq109°of uniqueness and excellence
I don't think it ig“possible for all epar;ments to béJAIl fhings to all
people. T think{it Is essential > a depaftmgnt, Just as it is“eagential
- for ; university,\to do some soul-searching as to what its mission and role
; should be. Yes, indeed, we need the solid .foundation of subject matter
exposure.‘ We need solid p;dgrams. But, within each department we should

-

strive to develop certain pinnaéles of excellence that will differentiate

-one department frdm another. And we should make judgments accordingly in

i3
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terms of resources, in terms of selection of staff, in terms of commitments,
in terms of curriculum, building around those pinnacles of excellencé. I
believe that survival and emofgence of excellence overall for departments

are related to this concept.

Twentieth, quality graduate programs emphabize the flexibility that

will permit bujlding individual prograsls which are designed to enlnce

strengths and overcome deficiency in student competency profiles. This is

taking us right back almost to where we were with number 1 - that we do' have
an obligation to individualize our programs and, certgiﬁiy, part of that

individuality, that individualizatibn, inGblvag non-intellective factors

" as well_as intellective factors. It involved .relationships; it involves

application.
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DIMENSIONS OF QUALITY

The Student's View - Panel of Doctoral
Students, Leadership Development Pro-
gram, Colorado State University

Sandra Crabtree
Richard Feller

\ . Jack Smith
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Richa?d é& lerl .
. Sandra Crahtree
., Jack Smith
Student 's Panel
(Summary of Key Points Made)
Sandra Crabtree - Some things I looked at when oona;dorind an institution in
- yhich to do doctoral work: |
. A -foundation in vocational education
. Advanced work in‘my ae;vice area
.’Fgculty - where from
. Graauate study opportunities during the summer
. Program to meet my future goals -
. Program that I felt I could fit in |
. a‘re they griduating their: students?
- Environment conductive to graduate study A
Some things I would look at now:
. All of the above, plus ‘\
. Faculty with adequate.timo to subervise my program
. Does curriculum provide both foundati&n courses and
experiences growing o;t of them?
. Some kind of a shadow program (shadow my major advisor
in her activities) | ’
. Ofportunity to work with gra&uate students outside of
my major area
/C. Adoquate‘resenrch'library
" . Graduate policids clearly defined and realistic

. One with‘Laadorsﬁip Development core to it

. One, that would holp'me axplore other options

6 3
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Richard Feller -

I think facilities are very important

. What is the quality of the péople with whom you are working?

. Faculty willing to take risks and try new things

. Students willing to challenge things

Students in program who are diffaerent from me

. Faculty who challenge me and encourage me to look beyond

-

the obvious

. Are the ‘faculty good models?

. How were graduate students recruited?

Do the faculty differ from each other?

. Do the faculty argue with each other?

. Are the faculty still learning, and are you involved

F 4
in their learning?
- \

. What are the faculti-like ?s people?

. Does the faculty make me think?

Jack Smith

\

. The curriculum\should be fitted to the students

The advisor and afivisee should have a personal kind
of relatienahib . - .
The Mvisor ghould be invojved in the evaluation of
the student's goals -

Thére should be more field-based practical exberienges‘

A variety of experiences in intexnships, practica, etc.

[y

"-sHould be provided
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The Professor's View - Panel of University
Deans and Professors in Leadership
Development Programs

Dr. Carl J. Dolce, Dean of the School of Education
North Carolina State University

, Dr. Frederick Cyphert, Dean of the College of Education
. The Ohio State University _ N
!
Dr. Gordon I. Swanson, Professor Gf Vocational Education
The Univeraity of Minnesota




DIMENGIONS OF QUALITY
s .
Carl J. Dolce

Dean, School of Education, North Carolina State University

In terms.of the theme for this conference 1 see three factors: (1) the
dimensions factor; (2) the content area of vocatioﬁal education; and (3) con-
cepts of'quality. I will not discuss the content area of vocational education,
however, that ought to be a major item on the agenda of the University Council
for Vocationa1 Education - to develop a position paper to aid the field in
developing a clearer définition of itéelf. ‘

I will say a few words briefly about dimensions. Al Krebs gave four, and
I would like to comment first aﬁout his priority order. I fhink that it was

o

= .
a mistake for Al to list faculty as number 3, because I would put quality of

the faculty as first and foremost in the listing of dimensions. It is the qua-

lity of the faculty which will affect the quality of the students and which will

y J

. affect the quelity of the program. I would like to add two more dimensions

which were not really discussed by Al but which were alluded to by students and

by others. A fifth dimension I would add is that.of interaction. You have the

faculty and you have the students and then there is the interactive quality

which must occur in a graduate program, in my judgment. And a sixth factor

b

(which is much more nebulous) is tha'gggtalt, the climate, or the organizational
v ~

personality of a p&rticular departméggxbr a particular institution. Although

\/
nebulous I think it is as real as the other factors that we have talked about.

I think that an outlining of the dimensions, while" fundamental and impor-

!

‘tant, really is the easiest part of the entire job. It seems to me that a much

more difficult and a much more fundamental prcblem that we have 4n discussing

~the quality of graduate programs in vocational education is the need to look

at the sense of quality. I am going téhpse an analogy here to illustrate my
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point. One can outline the things that are important in quality: .Let's take
the matter of;baseball. One can talk about batting averages and proficiegcy
in batting and capabilities ;n pitcginq. One can talk about the importance

of fielding, the. importance of catching, and all of tﬁose elements, and one
can ouﬁiine those. Such dimensions, or elementsf are valid whether one is
talking about sandlot basebgll or whether qsp is talking about major league
baseball. Our real problem is to determine what-is our frame of reference.

Is our frame éf reference, in .a sense, the sandlot league? Or, is'our frame
of reference (as we give qualitative input into these various dimensions) that

¢

of the major leaquesz It seems to me that this involveé, first of all, a sense
h
of quality which is’held by the faculty and, secondly, the use of this sense of

quality in making evaluative judgments. A

s
r -

Quality*is like a sense of taste in music or a sense of style_in living‘
or a sense of finenegs in great lit;}ature. Its not solely ratibpal, and is
. the product of both osmosis and socialization. And that is why individuals who
have attended & first rate program at a first-rate institution tend ﬁo have qﬁali—
tative senses which are substantively different from those expressed by people
who have attended mediocre programs in mediocre institutions. What is judged
to be high quality in one context is reaily low quality in another context.

And that is ;he heart of our problem.

‘ Examplés: The dimension of student quality:" what does oné look for? We
have d;tlihed the dihension but how does one make the qualitative judgment?
Tﬁere are some faculties wh; pre!%r not to look at.GRE scores at adl, and who
seem to yiew those as extraneous, éome who fi;d quality‘in the-900 to 1050 range
and who think that the top of the world has been attained when a student applies

. : \
who has an 1100 combined GRE score. Some faculties are impressed by a 3.5 gpa. in

a
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masters program gram an institution where a 3.5‘qpa. has been earned by 75% of
the students who complete the proqram; or an undergraduate gpa. of 3.0 on a 4.0
po%nt scale in these days of grade inflation, or reviewing writing that is accep-
table but clearly pedestrian when viewed against writing which is of a qualita-
tive nature.

L 4

Similar comments can be made about the quality of faculty. How does one
judge this dimension? To some, the publication of thrge pedestrian descriptive
articles in outlets which &re ﬁot selective in what is puﬁlished in those journals
is a qualitative element. To others, such a publication record is what one would
expect from a first ;eﬁr assistant professor.

Or, in research, to some a survey study in which responses are tabulated and
statistically manipulated is regarded as tesearch. And to others such studies are
pedastrian and qualify only as an entry level type of research.

To stop at éhe liéting of dimensions of quality is to stop short, in my
judgment, of the heart of the problem. ‘

In myvremaining time I would just liké to give you some one shot observations
that I won't develop in this discussion.

Firsw observation: to the extent that the student's view is valid, i.e.
what occurs in class is extraneous to the real world, that is the extent to
which those particular courses suffer in a qualitative way.

Second observation: a mediocre faculty will tend to reproduce itself and
either fail to recognize or be antagonistic to quality. h

A third observation: administrators share the guilt for low quality prograﬁs

4

to' the extent that they have an influence on faculty hiring and student admissions.

A fourth observation: an organization cannot achieve quality status in one )

step, but must take a series of steps over a long time period. There is no w&§
for a mediocre department to attract a first rate faculty. Salary will not do

41
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it nor will the simple physicalaenvironmbnt or working conditions.

A fifth observation: professional training is a process of socialization

i

v
as well as cognltive‘developmenti It seems to ma, ﬁhat discussions about inter-. |
action between faculty and students and the importance of res;degcy all point to
the importance of professional and graduate traininqa' Such’training is, in fact,
a socialization process, and is not simply an imparting of cognitive skills. This
is not to say that the cognitive skills area is unimportant, but as QF' Neidt
poinéed out, there is more to graduate education which, in my judgment, has to
be intensely personal in the interaction between faculty and students.

A sixth observation: only first rate inatitutions or programs can afford
risk-taking - aﬁd then only in limited amounts. Mediocre programs which empha-
si;e risk-taking are simply fulfilling their own prophecy, it seems to me, in

« o~

moying down the path -of medioc;ity in a continuous fashion.

If the going gets too rough, we can rely on one very cynical viewpoint:
graduate programs can perform a qualitative function if (a) the programs dom'é

hurt the students, if (b) they admit only highly qualified students, and (c) if

they legitimize only highly qualified graduates.
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" in the library, etc. You could’iay many things abodf these kinds of

T

SOME THOUGHTS CONCERNING INDICATORS
OF QUALITY IN G€RADUATE EDUCATION

Frederick R. Cyphert
. Dean, College of Education
The Ohio State University
If we look.hintorically at graduate education, there ha?e been a
number of reputational assessments that have pointed out who is-—good ana

who isn't good. 1I'm not going to review those for you. It seems to me

* /

they are essentially subjective, they are essentially value judgments,
they are ratings done by those yhovpropose that they know. Quility is
Primarily a matter of what a particular academig field at any given time
rﬁcognizes as such. I think that these reputational stuqi;a have assumed
a great deal of yweight. People have looked at them in terms of choosing
programs, whether one chooses them as a faculty member or as arstudent..
; think they have been oriented toward qsfining excellence as whatever
deepens understanding and contributes to knowledge. That is, perhaps, a
bit different from a pragmatic, practical definition which attributes
excellence to whatever works. This utilitarian view probably is more
evident in society than is the academic view.

As we have hedrd today, there are many objective or qualitative
criteria that are used: the number of books produced by faculty, the '

professional qualifications of the faculty, the depth and breadth of the

coursework; the successful placement of the students, the number of books

criteria. They are quantifiable but, basically, they are still subjece

tive. At'what point does the number of publications become excellent' as
d . w“

opposed to fair? We would easily start a debate on that type of question.

)
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These crit.rln.inovitlbly éonlidor process or programs but not product.
We still don't know whether the graduates from a program rated high are
better than those who graduate from a program that isn't rated high, but
they certainly have the halo effect aJ@b"bonefit if their program has been
rated high., Perhaps they succeed because it is a self-fulfilling prophecy.
We don't even know if they suceeed. M‘ny of these criteria are really
secondary indicators. For example, the number of articles published is used
as evidence of scholarly research and I think ‘all of us know that number
is not equivalent to value of impact. *

There are also other kinds of indicators of quality that have largely
been promulgated through the vehicle of accrediting associations: strong
institutional commitment to academic freedom) certain kinds of governance

structures that provide faculty-student participation in policy-making;

sound balance between theory, research, and practice; encouragement of pro-

fessional growth and deveiapment Bn the part of faculty; logical sequence

of courses; balance between curricular specialization and breadth; innova-
tion and creativity in designing learning oprrioncel; a series of non-qua-
lity standards generally centering -around cost-effectiveness. Obviously,
from an administrator's point;of view, when two programs are equal quali-
tatively anq’}f one is cheaper than the other, the less expensive is better
by definition.

Huch of the dilemma centers around what we mean by excellence, and
obviously, within education we don't have any universal definition and soci-
ety's doilnitiona are even more diverse. I think froquéntly, academic stan-
dards--those things we tcnd to think are good-<are generally iirolovaﬂt to
the ﬁublic. :

I also want to comment that academic tradition in many ways inhibits
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careful assessments of quality when that evaluatiqp or assessment is viewed
as impinging upon academic freedom. There are *1m1;a to the kinds of ques-
tions or to the evidence ygu can gather, morolyrbocaune you are suddenly
butting‘intb a professor's bun;nesn an& he believes he has the freedom to )
do what he wants to do. He may believe that the evidence you gather con-
strains his fécodom.

Something that I think is relevant to this whole question of deter-

. .

mining quality is the growing tenapncy among graduate schools to differen- I\\

tiate between graduate programs and professional programs. They are saying

'thdt a graduate degree is seen as concentratiné on scholarship and research

in a discipline and that a professional degree is intended to prepare a
student forvprofessiongl practice on a job. 'i would venture to think that
most of us believe our programs are doing both of these. I s;spect that
these positions are points on a continuum. It seems to‘me that any place
;ou separate them is rather arbitrary, but graduate schools are going to
divide them and your programs and m{no are going to be categorized as one
or the other, I .am quite sure. I think if we haven't worried about that
question we should, because it is going to have a pronounced 1mp@ct'on' |
wyhere our programs come out én some of the value hierarchies.

~ There ;re those who would contend we should not be deluded by these
traditional measures of quality such as the number of boéku in the library
or the qpality of faculty--that we have used such criteria only because
we don't have anything else that we can maasgré.\ By and largelI tend to
come down on that particular side of the fence. Clearly, we haven't looked

b ) . , A
at the educational impact of our programs as the major indicator of quality.

. . (
We have concerned ourselves with ppocess.and with accouterments rather than

with product. I think that the ultimate criterion for judging any program

s 54



[

is whether it produces graduates who perform effectively. I think the

]

%
reason we haven't worried much about product performance is not. because .
. -

it is undesirable, but because of the feasibility problems in meaauringv .

K
® . w

perfbrmapéo.

We obviously h;ve several ;lternatives. - One, we can continue to
accept the kinds of quality indicators that ;e have accepted in the past.
Perhaps we can attempt to say we at least njjfjfo validate criteria against
student performance, even if we aren't wiiiing to go so far as to pug all
our eggs in the basket of "what our éraduatea do really tells us whether
the programs perform or not."

Wells boshay tells a story that seems to me is relevant. Somebody
asked Wells, after he had traveled all over the world studying hoy mathe-
mat}cs is taﬁght, what he had learned. wells said he had learndd that
schools were organized differently all over the world. They don't organize
in Japan the way they do in Brazil. "But," ge said, "I found ou; that school

organization didn't make any difference in how much math the students learned.

So the first major item I learned was that there are many factors in any

learning situation that are irrelevant."” I studied the difference between

t .
the 8-4 and the 6-3-3 forms of Qrganization in my graduate program, and now

I learn that organization makes no”aifferéﬁce; He said the second thing he
found was that all over the world bright students learned more than children

that waréh't 80 bright;. This was just as true in Italy as it was ih-Austraiia.

3

Student intelligence is a very :elévahé variable. But I also know that it 'is

non-manipulatiﬁle. There wasn't much I could do about it unless I happened
to be the parent of those kids. A third principle I learned was that all
over the world, the more time you spend studying something, the more you learn

about it. Time devoted tc a topic is both very relevant and very manipula-

-
.
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‘well as the non-manipulatable.

table. And s0, Dr. Foshay says, "nnytimo‘you look at an educqtionalfaitua-

tion you should determine what | 1rrclovuntJand disregard those factori,

fou should ascertain what is reldvant but not manipulatable and accept

those factors, and you decide what is both relevant and ﬁanipulatublo and con-

- centrate your efforts on those items."” I give myself that lecture, about three

. ) ) )
times a week because I find I spend too much of my time on the irrelevant as

.

I do feel that this Conference thus far has not worried about whether

someth@ng that was assumed as relevant and manipulatable or not. And we've

‘talked about doing some things that I'm sure you don't-have the budget to

undertake. That behavigr, in a way, I find, increases frﬁstration rather
than progress. -™ -

I£ seems to me that weﬁgught to ﬁovo in the direction of being able
to describe the behaviors that éreigxhibitéd by those wﬁo gr;duate from our
programs. If we are;going ;o do that, we have to think of at least three
things--one of which is the kinds of condiiions that have to exist wiLh the

~

program betére you can measure graduate behavior. For examplef ;'coﬁtend
that the pfdbram has to have some cohesion.to it. Good programs cannot be
individuglized to the pﬁint that there is no recognizable -program - qua pro-
gram as‘thia differs from individuai tracks through a fecognizable program.
‘There has to be institutional impact if you are going‘tg measure sﬁﬁ&ant out-
put that is program attributable. Obviously aléo; goals must be in mea;ur-
able texrms. These goals have to.be acceptable to somebody. They must be
accoptaslg to‘Egg scholars in the field, or to studengs, or to consumers (the

public), or to some combination of these elements. And I think frequently we

have not given th; time we ought to give to asking "who are we trying to
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please with the program we are putting togothor;" We mugt also have such
things as the necessary tools, instruments, examinations, ahd ronourcq-.
‘If one is going to examine what happens to graduatqs——how éhoy perform--
and 1slgoing‘;o do much of the assessing iﬁ situ, obviously, it takes ioés
of money. There also has to be the necoss;ry soci§1 conditions. Thero,gré

~

many graduates who do not like an institution probing their performance
their first year on the job. And there are many employers who don't &Bpre— )
ciate colleges a;certaining whether or not their employees are performing on
the job. There are social constraints. v

A second thing that one has to do is to delineate clearly what perfor;
mance expectations one hag‘for the graduates of a program.\ I could hame a
thousand and one possible objectives and so c?uld you. The task is to spell
out behaviors in such a way that program cont%nt becomes obvious.. However
frequently we deal with behaviors at an abstract level that curriculum is
;nly vaguely aetermined. Let's aésume that we want to develop inquirers.
Does that mean that students should have mastered the Delphi Technique? i

think we have to know the answer to that question before we can develop

behavior measures. Does being an 1ndpi>hr mean that a student ought to be

~ able.to construct a questionnaire? Does it mean that a graduate ought to

be able to recognize a researchable problém when he/she gees one? We have
Fo get our curriculum planning considerab}y more specific. And we hagpﬂto
gi¥e thought to the question, what are the means by which one might begin to
gather data or evidence relative to student performancé? ' We are goiﬁg to

be dealing with employers of graduates, with students of graduates, with

the graduates themnelveu{ with the peers of graduates. We may be doing such’

things as vidootAping,graduatel"toaching’after they have been out three

1
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years in order to doterminobif they are able to raise their students’

thinking f;om Qp; conceptual level to a higher conceptual level; assum%»

ing that was one of the things we thought it importart f them to learn ‘

while they were a part of oyr graduate program.

\ It seems to me that we are qoing to be doing many of the same things

with our graduate programs in the near future, that we now are doing with

our undorgraduate programs. At .Ohio State we have two tull-time equivalent

faculty mcmbers assidned to follow-up our undergraduates and gather data about

‘the extent to which what they are doingvis what we wanted them go do when

they graduated from our program. We modify our undergraduate programs accord-

ing to what tﬁesp evaluators find. We 4 “t do any comparable assessing of

our graduate programs. Our graduate program is obviousiy much more "Egly”

and télulty are reticent to structure it so that eQ;luations can be undertaken.
If I' had the ti@e i would make a few remarks about intgfmedi%ﬁe‘stepa

in arriving at graduate performance measures. I think ;ne of the reasons

that we don't move more rapidly in this direction is that when we see where

we are and also see whéré we would like to be, we become overwhelmed by

'+ ’

the Tesulting discrepancy. Aéd 80 we don't start on those 1ptermediate steps
to success. I‘hopOAthat we wili~cacn\iccept the notion that the ultimate
criterion for judqing any program is how its graduates perform. There ap-
pears to R: no better éimq to start ;E’n.now! |

M *
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VIEWS ON QUALITY
Gordon I. éwan.on, Professor, University of Minnesota

During the academic year ending in June 1977, 133 institutionn in the
Unitod States awarded 4,959 graduate degrees in some aspect of vocational educa-
tion. It included 4,324 masters degrees, 167 specialists degrqes, 232 BA.D's
and 236 Ph.D's. This should tell us something. We have so much proliferation
in graduate degrees that we have difficulty addressing the overall quastion .
of_ quality. It is necessary to find some kind of machinery to address it.

Part of the reason is that public resources are distribuéed, indeed spread
around, to insure such proliferation. It is the special obligation of the
profession to confront the ;;Lblem in some way. Part of it, I think, is related
to the failure to distingu}sh betweeﬁ inservice education and inquiry-oriented .
graduate degree work. Many institutions do inservice training and, because
they have some available faculty, they launch an effort to justify an inquiry-
oriented advanced degree. ’ ~ | ~

This organization, the University Council for Vocational Education, has
a primary responsibility to focus on quality - not only in terms of individual
Aqgrees but also in terms of the proliferation of institutions claiming the
capacity to award graduate deérees. It is entirely probable that this field -
is ready for its own Flexner Report which, as you know, revolutionized the

field of medicine as early as 1903. Same organization should be addres&&ng
this question. )

The dimeﬂaions of quality that have b"h 51sculaed here in the last two
days are dimensions which we can all agree upon. WQ,QPve diécug:ji/gegreqs
which are offered within the framework of universities'and within the framework
of what we often éall a learning community. But many more degrees are offered

\ ]
.

by institutions modeled after a supermarket, a parking lot or a package delivery
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service. One wonders where it will all lead.

It seems to me that we dé have problems and questions of astablishing
models which promise to break &?btﬁut.he primitive and comfortable models of
the past. It is not easy in closed models to.have Kpry great effect on
quality. But, nohtholoas it is important and one has to address it.

'I'd like you to give some attention to a workshop which was held just
a year ago on graduate education which gave attention to same of the things
mentioned here today. If I were to summarize the commentary, I'would &ﬁpha-
size three points of agreement: (1) that to have a qualitative program it is
necessary to have a high level of institutional commitment. Institutional commit-
ment is rolated,lin turn, to any interpr;;ation of a strong relationship between
vocational program and the public interest and in the long run, to the search
for fund sources from whatever source. Strong programs are found in institu-
tions whexe institutiongl commitment is high, and where faqulty are genuinely
interested in Luilding that commitment. g

Secondly, a tocﬁs on inq&iry is essential, not only in the methodology
of inquiry but also an expanded.scope. R

Third, there was agreement on the need to reexamine substance. What should

a®
[

it be? The field of vocational education has had a tendency to rely on the
processes of stembly as though an array of interchangeable parts, many
borrow;d\trom othe;‘tialds, are suttici;;t. Vocational Education h?s been
offering itghlf as one of the bridges between school and work or between youth
and work. It is well known that the bridge is in bad repair. It is disinte-
grating at tha ends while carrying a bigger and bigger load. At the front end,
it has been resting heavily on approaches to quidance and clarification of

self-concept. The far end of the bridge naa been resting heavily om placement.

The middle is left untended. Meanwhile, new bridges are being created; vocational

o6y



education is one of many, yet there is vorx“tttlo new knowledge emerging for \

ého design or utilization of bridges between education and work. )

It may be necessary for research to go beyond the traditional kinds of




. P |
‘ Question and Ahiwér’;:slion

Question to Dean Dolce: Let's assume there is a close relation-

ship between what you describe as a framework of quality and the gestalt
that the depart&ont operates within, and that, all of a sudden, yo; find
yourself transported in time and space to a place as a Dean where the
Department of Vocational Pducation represents what can be described as
mediocre in quality, what kind of things do you do as a Dean and/or én-
courage the administration and staff of that Department that you would
consider to be, as Dr. Cyphert haé referred to, as manipulatabie relevant
issues to bring about to change toward what we would describe as a quality
program at the graduate level? |

Dean Dolce: A loﬁ of things would depend upon the particular

institution and its policies and what perogatives Deans have or don't have
A}

in that institution. First of all, I ‘would take a long time frame. There

is no way to turn a mediocre department into a first rate department in

~

five years, to be very blunt about it. I would focus on the quality of

the faculty with the very modest goal that each new faculty hire was at

least one increment Higher than the prior one, to the extent that my influ-

>

ence would bear, and I would maintqin pressure on;atudeng admissions and
the quality of those admissions. I think that present faculty might be
divided into two kin&s of categories even in a mediocre departmeﬁtx (1)
those f;oulty members who have the'potential for a grasp of quality (my
job as Dean there is to help them grasp that concept), and (2) other%jwho

are ﬁopoless. The hopeless faculty members just don't have the potenfialJ
' a

- and 80 myistratagy would be - those you have to live with, if they have

tenure, you isolate their influence insofar as you possibly caﬁ} and you

5 . _— ) ‘
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hope that their influence diminishes as you get new hires. I guess I don'f
smaany'bAnacoa solution to the problem. The institutional responsibility
though, is to provide the reJources so that when you go out for new hires,
you can get the bright young person with potential who adds that increment

of quality.

Question to Dean Dolce: While we are talking about the product that
o

we turn out, I wonder if members of the panel might comment on the kind of
produc§ you really see we should be turning out from these kinds of institu-
tions during the next ten years to be able to assure being able to hire the
kinds ot.pc‘(p;le you gre talking about. What are two or three of the qualities
you prefer‘to see most in the gradﬁates of these programs?

Dean Dolce: 1Intelligence. A capability for serving as a model in

the socialization process into the profession. Research capabilities. A

. o

capability of being attuned to the real world and not falling\isto the

&

trap that some of the students menti%ned. If what a professor is doing
in class is extraneous to the real wosld, then no matter how grudite, that

professor is not going to be a good professional model. Integrity. Those

——

are the kinds of things I would tend to focus on. And last, but not leﬁst,

a good substantive knowledge of the field.

-

Question to Dean Cyphert: ®Related to this situation is something

that Ted said eariler, and if you have not already faced it I suspect every
ingtitution will at some point, and that is this so-called dichotomy between
a scholar and a professional and the possibility that we will be called
upon by graduete schools to diffefentiate more intensively between those
two, what can we expect ahead and is this appropriate direction for our

»
graduate programs to consider? How should we respond to requests by
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. ' graduate schools that we move toward differentiating between a Ph. D. as
a program to produc; scholars and an Ed. D. program or a similar program
éo produce professionals or should we avoid this dichoé:;yP What stance
should we take as a University Council and how does that relate to quality?

Dean Cyphert: If the institutions represented here are in fact the

"éream of the crop" of programs in vocational education, then we ought to
clearly say, doed that place a set of’goals upon us that may be different
from the goals it places upon the run-of-the-mill place that may have

.' qraduate'work in vocationAI education? And, if it does, then that is what

/

we ought to emphasize. I wdﬁld guess that too often we haven't really
’ !

worried about the unique role ghat we might have to play in providing

leadership to the kinds of people. I think this is reievant. I think

that graduate schools will try to force us into this dichotomy.

I think, though, that its a chodce between scholarship as it has
been defined by Colleges of Arts and Sciences basicflly and being practi-
tioner-oriented. Most of the professional schools have acted in a way
that I would hope we do. Law and the health professions basically have
broken out, and that business administration and social work are in the

process of breaking out. I'm'not sure which way h‘ latter two will go.

I think I know which way most of the health professions and law have

gone; they are saying rather than serve twin-gods of scholarship and

performance, and the two being quite different, they are going to concen-

trate on what you might call scholarly performance, which is a single god.

Scholarship in the Arts and Sciences has always been unrelated to perfor-
mance and we are saying that you can be both scholarly and a performer;

in fact, you may perform in a scholarly fashion. It woulf seem that is

-
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the way to go. And that all that we have to do is say that dilemma is in
your mind, go live with it Mr. Graduate Dean, but our_people are going to
be both scholarly and pooplo/yﬁ; Ean do.something with that scholarship
besides carry it around with them. I think we really make a mistake if
we say our‘poople are going to be trained instead of educated so that
they can perform a lot of things now they have no way of changing - they
don't know the theory or the resear?h underlying why they do what they do.

But I think we would also be wrong if we go in the direction that
they would push us and that is, if somebody really can talk a good.game,
whether he can deliver ;r not doesn't make a damn.

Question to Dr. Swanson: Since vocational education today is not

. -
its own master but responding to a public need, as universities we ought to
do éomething about that. Perhaps Gordon would expand on the idea.

Dr. Swanson: Let me observe that 55% of the work force today is

engaged in information generation and transmission. We have gone over the
50% mark. It's likely to increase. | \

The time is likely to come when wé will have professional scholars --
not only the institutionally based scholars. We may have need for them.
American industry, in order to sustain aﬁ avantage, is likely to be in
the position of keeping its advancing technology up-to-date and encouraging
the'preparat£0n of- people to make sure it is’up-to—date. If so, then there
is even more need for quality in graduate programs and for neﬁ designs-iﬁ
graduate programs. Vocational education should always respond to public
need, but the response need not always be retrbspectivé, it can be a response
which anticipates need. ‘

I hope, in response to an earlier comment, that trying to distinguish



R

between the professional and the scholarly is not carried too far because

I think both categories are engaged in improving the state of the art.

/

Question to Dr. Swahson: And would you agree, Gordon, that we have

not reached the point in vocational education where scholarly pursuit is
recognized on the Hill?

Dr. Swanson: It obvious by merely looking at the list of topics

included among requests for proposals published in the Federal Register. The
list is less than a good indicator of thoughtfulness about what inquiry

requires or what inquiry is needed. It is a bit unfortunate, I think, if

" the list is taken as an indicator of the need for scholarly performance.

It reinforces the need for institutional commitment.

Question to. Dr. Swanson: What do we do to change that? How do

we effect a change in the profession to accept scholarly work. Scbolarly

’

work can be a very significant factor.

Dr. Swanson: Some of it - much of it - must come through institu-

tional commitment. Institutional commitment also means resource commit-

!

ment. It is not going to come externally.

Question to Dr. Swanson: A number of our institutions historically,

still do, receive financial support and work closely with State Departments
g
of Bducation. -And sometimes they try to affect our mission and goals which

“sometimds are not compatable with quality graduate programs and scholarly

inquiry. Do you think it possible in the future to maintain that relation-

ship and that support and still grow with scholarly quality graduate‘pro-

rams?
g )

Dr. Swanson: I believe it necessary to be careful about whether

and how much of this is done. To rely too heavily on the State Agency is

PR
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to have avijpondent relationship. I believe that the initial paper of

the University Cbﬂncil spoke to this. T hope'thatAthg Gouncil seeks a
variety of ways of continuing this discussion. I think that-it was an
important paper to produce.. I believe it is important to engage in kinds
of activities that State agencin inv{te, but it is equally important to
differentiate between the mission 'of a State Agency and the mission of the
University.

Question to Dean Dolce: Carl, would you comment on that since you

have had some first-hand re1atiohship5 in looking ‘at that very question.

Dean Dolce: Ygs,qI think that any institution which depends upon
external funds for the maintenance of its graduate programs is vulnerable,
and makes a conceptual and Qtrategic mistake. To the extent an ;nstitution

v is dependent on a state department: of education to support facuity memb;rs
-

: ‘ who are essential toe;he'operation of a high quality graduate program,that
institution does not have within itseif the.resource base needed. I would
offer an index: .it‘an institution gaa never said "no" to state department
money, it ought to reexamine itself. In other words, if anything that
is proposed which brings in additional dollars the program is willing to

¢
underta}o, then that program intrinsically has prostitute status.

I think it is possible on a contractual sort of arrangement for

institutions to creatively combine service - not onm all fronts - with
high quality graduate programs, because I do not see them necegsarily as
competitive. I see the possibility for performance of service, and, when
coupled in a meaningful waf withvgraduata programs, as being very complemen- -

k)
tary and very essential in one sense to the operation of those programs.

‘Dean Cyphert: I don't disagree with either of my colleagues. I

5 58
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would me add thqat we, at Ohio State, have taken the general tack that
we are g::::\:>\9t6duce the next generation of people who will be the policy-~
makers in State Departments of Education and-the like. They are damn well
going to be well enough educated that they understand they have thingﬁ
that they can do and we have things we. can do and that when we work toget-
her in certain way; we are both better off. That still doesn't mean I
want to be depehdent on their money or that kind of thing. But rather than
say there are types thak go into State Departments and then thef are other
‘éypes, we, are going to say that those going into State Departments need ts
know some things that perhaps many of those that have been going in the
past have not known. What I-am sayipg, I think, is very true of our voca-
tional education programs, but it ié true of many other of our programs

- as well.

Question to Dean Dolce: It isn't only money from theStadg/::;art— .

ment that impinges upon the program. We have to have the willingness of

them to employ our graduates, the willingness of them to recommend to stu-
. §

dents that this-is an institution whjch provides the kind of people we

need. So they have an external control over the effectiveness of these //

)
3 7

programs. Thats a very difficult question with which to deal.

- Dean Dolce: Let me respond to that in_tﬁe sense that if one is
dependent primarily upon a single state department for the employment of
graduates, and if one is dependent ubo; a single state department‘tﬁ serve
as a reference or a recruiting device for its programs, then that says to

_\ me a lot about that institution - that it, in fact, doeg-not have acceas

to the things that are important to prqgram-integrity. Now, from the ’

" @ gstrategy point of view, you might have to accept such a condition of




dependency. But that is clearly a short-term move. The nltimate aim of
the institution ought to be to get out from under that type of conditdon
because; no matter how intelligent the graduates of an.institution are,

yby might have somebody in that state who is a graduate of anninstitution

in another state who is going to effect those decisions.d“g

Dean Cﬁphert: Our building of programs -to prepare beOple to work

in policy making areas in vocational education is ﬁdt related to Ohio.,
) L ;

o

We are interested in these people in major school systems around the country.

'5" -

Most of our programs have not aimed epecificallyﬂgt m&king people able
to fulfill those kinds of jobs very well. and that if we can upgrade that
strata of the society with which we deal,wthen vocational education and

many other facets of education will be better off.

Question to Panel: I would like to shift the focus a little. It
strikes me that much of the conversation has been directed’towarddthe mean’

toward quality and not necesserlly'at quality itself .o T%g; is, the dimen-

¥ .

'sions‘of quality are somewhere{classiqying means tdward ends; The fact
that you can identify .roles of the field 15 another way of saying, "Here
is a general focus." - Buti the heart of the qualitative question,ﬁit Seems

g ‘ to me, are the etanderds which one looks at wuen one says, "I EEl:;?%o do

this and I did it well,” or "I did it poorly." And that has to do with

; | . levels of expectations. This is a highly intangible thing. And the onlyv‘
_focus that I have been able to get, is that when EOmebody says they are

. s:tisfied with their performance, we're in trouble. When a f;culty:member

thinks he is doing vary Nbll, when you can't critique someone else's per-

formance when graduate students leave and think tbey know 1t, we're in

. .
.
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" trouble. .

-

But, hopefully there are some other ways to get a handle on it,
And I think that is the heart of the question. Can you hﬁlp any?

Dean Dolce: I can help in a negative way. I haven't been able to

get a hold on the problem conceptually; But, in a negative way, if all
that A faculty has done, is to pqrform serviée‘activities and_. to perform
what f call low-ievel desériptive research, that does not meet my qualita-
tive standard.

It is difficult to get an answer to tgp question ig terms of gradu-
ate adm.issions, "Why should this stutient be admitted or should have been
ndmitted?" This is a different question than, "Why should this student

not be admitted?" The former question elicits a different anshef. And

if I see in those students' backgrounds mediocre GRE scores, not that J

adhere to a particular cut-off score, mediocre uq@ergraduate sdoreg,

mediocre graduate level scores, mediocre narratiVe statements, in a negn-
tive way, all I can say, is, "I see no indication of any kinds of quali-

tative standards in terms of admission.“,The only way I can handle it at

\ -

| thf;\é%%gt\is negatively which is unfortunate. It's a severe limQ?ntipn.

d 6eangg¥3pertx I would do precisely what you say. But, I am shaken

p by a rec¢gt study in medicfne in which doctors with IQ's of 110 were

L4
v

contrasted with doctors with IQ0's: of over 140. They said, "Okay, whpt ‘is

\

o succoss?" Ihey.meaaured tha amOunt of money the people made, They attemptpd

o

»
Iy

P)

td get at some measure "of patient satisfaction with their phyaiciah They

0

triad to get at the number of lives saved, etc. It came out that there «

' was no diffarenoe between the physician with the 110 IQ and the' physician "

Kal

with tho IQ of overz}do. So, apparantly there is some threahold !or that

’ ’ : ' ‘ . :
Uo o ~ " ‘“*
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particular job and 110 is over it and having more than that doesn't make
' R

any darn difference. So, at the same time I operate the wa)pCarl does,

I think I'm bothered by it more than most people because I don't really '

- know if there is any vitality to the assumptions I make.

Dean Dolce: Let me give a4 response to that. There 1is a zealldif-

ference when one looks at med schools and when one looks at'education in
yeneral. One difference that is very important is the number of accep-

tances in the context of the number of applications. So, already gt the #
admissions stage, there is alhigh degree of selectivity. so, I guess I

would' throw in, what is the ratio of the acceptances to denials?

-~
Dean Cyphert: I would think our Ph.D. admissions are about as *

. s
selective as the admissionz to medical school.

~

'Dean Dolce: I wish that I could say,that at my institution, but

EH

I can't. , . . ot

g S N . )
Question to Panel: My question didn't have to do with Just admis-

oy

sions obviously, because I think one could ask the same questions about

A4

faculty, diplomas, and;everything else But”I think the réason why you

still find GRE scores is because ;ou're not satisfied with the criterion .
—

‘- measure on those research projects which means you still haven't defined '

the qualitative measure that you are willing.to hang, y$ur hat on. _So

you say "I've got a gut- lQVel feeling that we still haven t defined the K -
‘Problem Qet and I'm going to 9o with‘my gut-level’ feeling."- If they

. haven't defined,the problem and the criteria, then what is bhe quality

o

we ‘re interested in? : o o : .
.7 © '
‘ “* * 'Dr. Swanson: -I believe that part of our problem of achieving -
. . ’ * B v, ,
L. quality is that we rely excessively on the jury aystem vOcational educav .
Q \ : : B ° - ' |
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" . tion is so -nt;appdd‘£y it that we measure much of what we do by them.
The Grndun!{ L.‘dotuﬁtp Program institutions ware chosen this year by a
jurx,‘tha studoqﬁ applicants to the program. Ilocal and state advisory
councillnnmbq;s Jyn this country are a ﬁdrt of the jury system. Much of
program,diroction is determined by some kind of a jury. And when that jury
acts, it is presumed that ghey have also %o;;oaaod the knowledge with
which to act. We don't do enough to geheraﬁe the evidence; we merely linfen
to the juries. And in doing so, We‘mix means with e;ds and wﬁ substitute
action for qéality. "

)

Secondly, our end product is often measured by its ability to return

to thi»samo 8ys

- not by igg,ability to enter other systems. How many

people having\completed the ddctqgai program in vocational education have

entered the heglth manpower plinning field? Or the planning fields of
7

' ' which,iﬁdividuals educated #n vocational education are able to conceptualize

and address Muman resource problems. in other systems.

[}

Question to Dean Cypgprt{ How do you overcome obsesgions of the

Graduate School with scholarly measures as opposed to perf;§mnnce?

Dean Cyphert: Fifst of all, Carl gave one clue to it when he said

these thingi oqcur"alowlpf And this is going to be even more true when you

g =
e

"~ deal with tho Graduate School.” I iigure that maybe the bigggst task I have,
and when I run into trouble is when I am not very effective at it, is educa-
. I - .

f X .
ting- those pQOpie outside the college who need to Re re-educated so that my

college can operate dffestivily, and that may be the president, of‘thq provost,

-

or the dean of the Graduate School, or whoever it may be. That is one of

‘the- tasks. Right now I don't know which way I'm going to opt. . Medicine

. - » \
opted to get oyt from under"the Graddate School and to become a professional -

Q -
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degfze, if you will. I'm not sure they neceme any less scholerl§ when they
did that. I think they became schoferly in the eenae that now they believe
a physician ought to be scholarly'end that is different from the way someone
in a discipline who doesn't heve(to apply anything is scholarly. I think
that law heo basically done the same thing. I'm not sure that is what we
ought to bé because we are less selt—conteined perhaps than are many pro-
fessipna} schools. But that's at least one of t]ﬁ alternativas we're going
to’hate to come to grips with. We either chenge them or decide they't; such
a handicap we are going to have to leeVe.. But éarl woulo ce&tifg/us not to
come at the decision lightly or quickly because its very serious. I wish

I had the answers. Becduse we have just undergone a year you wouldn't
believe - arqguing with our graduate feculxy'Lhere the scholars in the fielg

said we were right, but these scholars who said we were right didn't have a

vote. So, what I really am with you is empathetic. .

®

Dean Dolce: I am not willing to buy your premise at this stage

beoedbo I don't know your particular situation - that in fact your Graduate

~ .

School is wrong. My.,own view is that what we're about, in vocational educa-

A
tign, is a lot more complex than how to build briA;;s and how to get to the

moon. Those are relatively simple pr‘olems compared to what we are about.

And I'm not willing to buy that it teken somebody less adndemicelly
»
' oriented, lass intelligent to be a vocetional educetor. \bqi greduetes, in

turn, are the sqede £or the next generation because they are moving into

university level posts. So if the Graduate School says to me that there

A

Are some standards, it seems to me that the burddh rests with me in devietion
[

and it's not on an abstract thing about performance. Because, very frankly,

when I look at what is heppening in the field, the lével of performance is

80 low that it doesn't take much to\be an outetending performer. So I would

-

-
>



say whatever the requirements are, if its 1000 - 1200 on the GRE, my ques-
tion is, who is, in fact, really acreened out? what evidence do I really
have other than this abstract thing about performance or what I'm'qetting.

t for example, some local dfrector who allegedly performs in excellent fashion.
What does it take for a loéal director to hold that position? It doesn't
take much these days. So I want to know, what is it that one focuses on in
terms of performance?

Comment : Same graduate schools think that‘measures of scholarship
automatically reflect performance, and that is wroné. This was what almost
destroyed’public eduéation - the assumption that what was good for the college
bounq stuéent was good for all students - that one reflected on the other
and I don't think this is exaétly true.

Dean Cyphert: You and I would agree there. I want the same degree of

schoquskip as anybedy else, but I want the ability to do something with it

in addition to just knowledge. I can't settle just for knowledge and I

think the Graduate School is willing to settle for knowlédge.

4 - ¢ .
Dean Dolce: But, we have that flexibility.. The Graduate School on

our campus always sets a minimum floor. It doesn't say that vocational educa-
tion, or any other program, can't also have a performance requirement. Where

I have a problem with that is when we use performafce in lieu of academic

capability. That's where I really have a b&sic problem.

’ Question to the two Deans: I would like to bring the problem a
> little closer home. We have been disgussing the dimensions of“quality and
how"thes; transééna.the schools of education.\~My concern is.'how